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Abstract

Collocational knowledge is one of the competences that may
scaffold and frame the students’ ability to write correct meaningful
sentences. This research inspected the effects of input flood and input
enhancement on learners' use of collocations in their writings. It
investigated the acquisition of first secondary school students of the
following forms of collocations: verb + noun (e.g., do damage). The
design of this study is primarily quasi-experimental. A pretest-posttest
control group design is used. The study adopts a group of strategies to
probe their effectiveness in enhancing lexical collocation and quality of
writing. First secondary school students were exposed to various
collocations included in passages and sentences of the training program
that lasted for two months in Omar Bin Abdul Aziz Secondary School
for Boys, Doha, Qatar. The researcher discussed the study results
concerning the difficulty of acquiring and measuring the collocational
knowledge of the students who learn a second language. The study
suggested implications for achieving acquisition of a second language.
Key words: input flood, input enhancement, collocations, writing,
implicit teaching.
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Introduction

The area of collocations is of a major importance to second
language learning. Collocational knowledge plays a central role in
helping learners achieve native-like fluency in a foreign language
(Rogers, 2018). Also, Daskalovska (2015) assures the importance of
studying collocations to enhance learning English. She explains that
since knowledge of collocations is vital for appropriate and fluent use
of language, learning collocations should have a central place in the
study of vocabulary.

There are some factors affecting collocational acquisition. From the
results reached by Fan (2009), he indicated that the performance of the
Hong Kong students in collocational use might be adversely affected
by their L1, L2 as well as their inadequacy in the lexis and grammar of
the target language. This point of view is very important when teaching
collocations in the Arab world for the EFL students as the Arabic
language is completely different from the combination of the English
collocations. Several studies referred to the difficulty, faced by EFL
learners in using collocations in speech and writing, such as McCarthy
et al (2010), Marco (2011), Alsakran, (2011), Taka¢ and Lukac (2013),
Antle (2013), Dzimianko (2014), Nurmukhamedov, (2014), Lan, &
Yang, (2020, December), Yang, et al (2020), and Yerzhanova et al
(2021). Such studies state that EFL learners make collocational errors
as in (make damage). Thus, a basic question arises about how to
improve our students' quality of writing and help them avoid
collocational mistakes.

Context of the problem

Secondary school students receive no training in lexical
collocations that could help enhance recognition and production of
vocabulary in the target language. Consequently, students’
performance in writing is negatively influenced. While observing Omar
Bin Abdel Aziz Secondary School students and from discussions with
the teachers of the English department, the researcher has found that:

e Most students have little-if any-exposure to training on
collocations and consequently their performance is negatively
affected.
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e Students learn vocabulary mostly through the instructed

methods alone and as a result, they are unlikely to acquire a

word store enough for producing language.

e Most students are unaware of the strategies required to
help them learn collocations.

e Teachers lack training on how to teach collocations inside
classrooms.

Study problem:

Most English students at secondary schools lack the adequate
training required for the development of lexical collocations. The
learners’ skills of writing are highly negatively affected due to the lack
of training. The present study investigated the effectiveness of input
flood vs input enhancement on learners' use of collocations in their
writings. It also offered some insight into the correlation between
collocation competence and writing quality among EFL learners.

Study hypotheses

The study investigated the following hypotheses:

1. There is a statistically significant difference at .01 between
the mean scores of the first experimental group and the
control group in the collocation posttest in favor of the first
experimental group due to Input Flood (IF).

2. There is a statistically significant difference at .01 between
the mean scores of the first experimental group in the pre and
post of the collocation test in favor of the posttest due to
Input Flood (IF).

3. There is a statistically significant difference at .01 between
the mean scores of the second experimental group and the
control group in the post test of collocations in favor of the
second experimental group due to Input Enhancement (IE).

4. There is a statistically significant difference at .01 between
the mean scores of the second experimental group in the pre
and posttest of collocations in favor of the test of collocations
due to Input Enhancement (IE).
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Study significance

1. The present study addresses two different approaches in
teaching collocations — IE and IF - that may contribute to
enhancing the quality of writing.

2. The training to be presented through the suggested program-
hopefully-could improve the quality of writing among
secondary school students.

3. The present study investigates the effect of the input flood
and input enhancement on learning collocations among
secondary school students for improving their writing.

Terminology

Collocations

The etymology of the word 'collocation’ is that it comes from the
Latin verb “collocate”, meaning 'to place together'. The morphology of
the word is that it has two units: 'co’ and 'location’. 'Co" means ‘together’
and ‘location' means ‘place’. Therefore, 'collocation' means ‘locate
together'. Thus, collocations have to do with the way words go
together. Brezina, McEnery, & Wattam, (2015) stated that collocations
illustrate how words go together.

The definition that is adopted in this research is that “co-occurrence
of words combining or coming together in a way characteristic of
language” by (Oxford Advanced Learner's Dictionary of Current
English, 1974), and “a habitual arrangement or conjoining of particular
words”, (e.g. green as grass; pass the buck) (The Macquarie Dictionary,
1991). These definitions have been chosen because they express the co-
occurrence of words and collocations implies not only placing words
side by side but also have that kind of relationship that characteristic
one of the linguistic phenomena in the language. Additionally, these
definitions are related to the collocations that are studied in the book of
the secondary stage, year ten, unit 5, page 53 which deals with a
“Whistled Language” text, such as: tell the difference, tell secrets, say
something, say thank you.
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Methodology

Design

The design of this study is primarily a quasi-experimental design. A
pretest-posttest control group design is used. The study adopts a group
of strategies to probe their effectiveness in enhancing lexical
collocations and quality of writing. The control group consists of 30
pupils and the two experimental group consists of 30 pupils each.

Participants

The participants of the current study consisted of 90 pupils who are
students in the first year at Omar Bin Abdul Aziz Secondary School for
Boys, a governmental school in Doha, Qatar. The sample was: two
experimental groups and a control group. Each group included (30)
students. The age range of the participants is between 15 and 18 years.
The study was carried out during the second term of 2020/2021
semester.

The first group was taught using the incidental (Input Flood)
method and the second experimental class was taught using the explicit
(Input Enhancement method. The control group learned collocation
without any intervention of the researcher.

Delimitations

This study focuses on only verb + noun collocations and not on
other types of collocations because this type of collocations is very
frequent in English and are problematic for secondary students (Vural,
2010). Another reason for choosing verb + noun collocations is that
most of the previous research was done on verb + noun collocations
and that gives the researcher the opportunity to compare the results of
the present research to the results of the previous studies. The
researcher designed a training program which developed the students’
collocation knowledge and improved their collocation performance.

Instruments

The instrument of this study is a Pre/Post Test. EFL learners’
familiarity with verb + noun collocations were taught on both the
productive level and the receptive level. Also, the researcher conducted
interviews and meetings with teachers and students, which helped him
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to estimate the level of students' collocation competence and design the
training program.

Theoretical framework

This section is assigned to reviewing the importance of collocations
in language use, explaining the concept of input flood vs input
enhancement.

The importance of teaching collocations

Durrant & Schmitt (2010) explained that studying collocations is
useful for learning formulaic language because all word combinations
such as collocations occupy the largest chunk of the vocabulary. Also,
dictionaries provide the most common collocations of each word
(Petkovska & Neshkovska, 2019). Bazzaz & Samad (2011) add more
reasons for learning collocations: a) contributes to the learners’
comprehension and production, b) students become aware of the
common lexical errors and mistakes. In addition, Pellicer-Sanchez
(2017) explains that teaching and learning collocations is important for
mastering knowledge of different types of multi-word units for
achieving high levels of language proficiency and fluency of a second
language, and for achieving the quality of writing.

Input flood vs input enhancement:

Input flood is the artificial increase of occurrences of a target form
in a text (Polio, 2007). Input flood aims to give EFL learners extra
exposure to specific target forms. It is a type of instruction that can
help EFL learners' vocabulary acquisition. Han et al. (2008) stated that
input flood builds the salience of the second language via artificially
designed recurrence. Input flood is one of the feasible beneficial ways
for EFL learners to develop their collocation ability and their quality of
writing. Input flood is an implicit method of teaching collocation and is
thought to be effective by a few researchers such as Oztina (2009) and
Zaferanieh & Behrooznia (2011). It should be mentioned that a few
researchers support input flood method. Several studies - such as Ellis,
2002; VanPatten, Williams, & Rott, 2004 - referred to the effectiveness
of input flood and showed that repetition is a vital element for
achieving EFL learners' competence. Chen and Truscott (2010) stated
that EFL learners need to repeat unknown vocabulary a few times.
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Input enhancement is another method for teaching collocations. It is
the teaching method aiming to enhance the input to EFL learners and
draw their attention to specific combined words for quick
understanding (Smith, & Truscott, 2014). Drawing EFL learners'
attention is achieved through focusing on the target items. Several
studies have used colorizing of the target forms (Loewen & Inceoglu,
2016), bold print (Indrarathne & Kormos, 2017), capitalization
(LaBrozzi, 2016) and underlining (Ha, 2010). The aim is to make the
enhanced forms more likely to be noticed by the learner. This results in
improving collocation competence and the quality of writing.

Chen and Truscott (2010) conducted a study on Chinese students
learning English. The learners were exposed to 10 unknown English
words several times. The two researchers conducted seven tests and
found that repetition had a valuable impact on learners' results at the
receptive and productive level. Szudarski and Carter (2016) examined
Polish learners’ competence of adjective + noun and verb + noun
collocation. They used two teaching strategies: input flood only and a
combination of input flood and input enhancement. The results showed
that reading with input enhancement led to a significant improvement
in the quality of writing and collocation production and recognition
while input flood only did not improve learners' collocational
performance.

Not long ago, Toomer and Elgort (2019) explored learning of
collocations wusing input flood only and reading with input
enhancement. The experimental group read (9) texts with (15)
collocations in counterbalanced conditions. and their gains were
measured with a cued form recall and form recognition immediate and
delayed posttest. The results showed that reading with input
enhancement led to better writing and collocation production and
recognition than input flood only.

Thus, investigating the impacts of these strategies can give us
beneficial information about their success. Therefore, the present study
aims at examining the effect of input flood versus input enhancement
on the quality of writing and the acquisition of English collocations.

Treatment

AN



\

TN
[ PRPS J =) [d:w“g-‘eaﬂ-‘b}

Yoy Gl ggall Ayl A0S dlaa

R 7
Yy U“‘\ﬁ-

This research was undertaken with the aim of comparing the
effectiveness of input flood versus input enhancement concerning
learners' recognition and production of vocabulary and writing quality.

The control group received no instruction about how to approach
the newly encountered collocations or how to improve their writing
quality. The essential difference between this group and the other ones
was that they did not receive the proposed training program.

First Experimental Group (Input Flood)

Then, the incidental (Input Flood) training group was enrolled in
class 10\3. The main goal was to learn collocations unintentionally. In
this group, students were told that they were going to develop their
reading and writing skills and to enhance learning English not just
studying collocations. Students were encouraged to indirectly use these
collocations while answering the questions.

Second Experimental Group (Input Enhancement)

The direct (Input Enhancement) training group,30 pupils in class
10\5, were informed that they were going to learn more about
collocations. The researcher started by presenting different sections of
the training program such as identifying collocation, the importance of
studying collocations, how to study collocations. They were informed
that the training program aimed at promoting their collocational
knowledge.

The 90 learners received the pre/post-test. Test takers’ performance
was corrected and analyzed. Also, to test the hypotheses of the study,
the researcher made use of several statistical analyses. Last, the
researcher analyzed the results of this study using several statistical
methods such as IBM and SPSS.

Results

To check the effectiveness of input flood and input enhancement in
improving writing quality two hypotheses were tested using descriptive
and inferential statistics.
First: The results of the first hypothesis:

The first hypothesis states that “there is a statistically significant
difference between the mean scores of the first experimental group and
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the control group in the collocation posttest in favor of the first
experimental group due to Input Flood (IF) as a method for teaching
collocations and good writing.".

To verify the validity of this hypothesis, the t-test was used to
reveal the significance of the differences between the mean scores of
the first experimental group and the control group in the collocation
posttest. The following table shows the results of this test:

Table (1)
Results of the t-test the mean scores of the first experimental
group and the control group in the post-test of collocation

First
SO experimental
group pgroup Effect size
ariable (et (posttest) vaIlIa
Std. Std. Eta
Mea ... | Mea . Cohe
Deviati Deviatio squar | _,
n n n's d
on n e
Collocat
lon 1943 280 |13 |05 893 |0579 |1.79
recognit 7
o Lion
2 | Collocat
S |ion 12.6
8 | hroducts 8.16 |3.83 3 1.94 8.56 |0.558 |1.47
S |on
g Wwriting | g5 1190|160 145 11.21 |0.684 |4.26
guality 3
total 26.92 | 7.67 ;11.8 2.95 9.74 |0.621 |2.57

All values of ""T* mentioned in the table are statistically significant at
the level (0.01)
Degrees of freedom (df) for values in the table = 58
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From the table we can see that the mean score for the control group
Is 9.33 while for the first experimental group is 16.03. It is clear that
input flood strategy has great effectiveness in developing writing
quality of the first experimental group.

Second: Results of the second hypothesis:

The second hypothesis states that "there is a statistically significant
difference between the mean scores of the first experimental group in
the pre and post of the collocation test in favor of the posttest due to
Input Flood (IF) as a method for teaching collocations and good
writing.”

To verify the validity of this hypothesis, the t test was used to
reveal the significance of the differences between the mean scores of
the first experimental group in the pre and post measurements of
collocation test. The following table illustrates the results of this test:
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Table (2)

Results of the t-test between the mean scores of the first
experimental group in the pre and posttest of collocation

First experimental group

(Input Flood) Effect size
Pretest Posttest | T
Variable q q val
Mea St " .. | Mea St .. |ue Eta Cohe
Deviatli Deviatli squa | _,
n n n'sd
on on re
Collocati
on 1937 | 240 [31] 005 [973|0.765| 208
recogniti 7
o Lon
2 | Collocati
o
819" lgo0| 300 | 2% 104 %0818 1.79
=. | producti 3 3
S |on
& |Writing | g5 | 559 | 1601 146 16506904 4.00
guality 3 4
total 2%'1 7.02 4%'8 2.95 1%'5 0.893 | 2.92

All values of "T"" mentioned in the table are statistically significant
at the level (0.01)
Degrees of freedom (df) for values in the table = 29

Mean score for the pretest is 8.77 while in the posttest 16.03. This
indicates that input flood strategy has great effectiveness in developing
writing quality of the first experimental group.

Third: The results of the third hypothesis:

The third hypothesis states that "there is a statistically significant
difference between the mean scores of the second experimental group
and the control group in the post collocation test in favor of the second
experimental group due to Input Enhancement (IE)".
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To verify the validity of this hypothesis, the Independent Samples t-
Test was used to reveal the significance of the differences between the
mean scores of the second experimental group and the control group in
the post collocation test. The following table illustrates the results of
this test:

Table (3)
Results of the t-test between the mean scores of the first
experimental group and the second experimental group in the
posttest of collocation

Second
Control group experimental .
(posttest) group T ST
Variable (posttest) valu
Mea | Std. Mea Std'. | ® Eta Cohe
. Deviati squar | _,
n Deviation | n n's d
on e
Collocati
on 10.2
.. 1943 |2.80 15.90 | 0.80 0.646 |3.14
recogniti 8
on
O | Collocati
S (oM 1816 | 38 |1497| 161 | 929 | 0598 |2.32
® | producti
S | on
>
g |Wrtng | 933 | 190 |1767| 099 | 87 | 0858 |551
quality 3
Total 22'9 7.67 4853 | 2.36 119'9 0.712 | 3.81
All values of "' T mentioned in the table are statistically significant at the
level (0.01)
Degrees of freedom (df) for values in the table = 58

The results indicated that input enhancement has great effectiveness
in developing writing quality of the second experimental group.

Fourth: Results of the fourth hypothesis:

The fourth hypothesis states that “there is a statistically significant
difference between the mean scores of the second experimental group
in the pre and post applications in favor of the post application due to
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Input Enhancement (IE) as a method for teaching collocations and
good writing.”

To verify the validity of this hypothesis, the t-test was used to
reveal the significance of the differences between the mean scores of
the second experimental group in the pre and post measurements to
collocation test with its dimensions. The following table illustrates the
results of this test:

Table (4)
Results of the t-test between the mean scores of the first
experimental group in the pre and posttest of collocation

Second experimental
group (Input Enhancement) Effect size
T
) Pretest Posttest
Variable 5 r val H
Me | S I Mea [O19  ue |Eta Co'
Deviati Deviati squa |en's
an n
on on re d
Collocation 8.9 | 539 | 1590| 080 | 16 |0.899 | 3.93
o Lrecognition 3 10
© | Collocation | 8.2 14.
§ oroduction 0 2.94 1497 | 1.61 07 0.872 | 2.86
.| Writing 911 204 1767 099 |29 0934|530
S | quality 7 24
2 | Total 26. 1 608 4853 236 | 12| 0.926 | 4.69
30 . . . 03 . .

All values of " T* mentioned in the table are statistically significant
at the level (0.01)

Degrees of freedom (df) for values in the table = 29

Mean score of the second experimental group in writing is 9.17 and
17.67 in pre and post-test, respectively. This indicates that IE has great
effectiveness in developing writing quality of the second experimental
group.

Such results may be attributed to the training program which
enhanced learners’ collocation knowledge and writing quality.
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Discussion

The teaching method of Input Enhancement outperformed Input
Flood in enhancing the quality of writing. The findings of the current
study are consistent with the findings of other researchers who have
reported the efficiency of IE approach of teaching collocations such as:
El-Dakhs & Charlot-Muhammad, 2018; Kartal & Yangineksi, 2018;
Pellicer-Sanchez, 2017; Saeedakhtar & Haghjoo, 2016).

The superiority of the IE approach over IF, in this research, may be
attributed to several factors:

e First, the nature of the age of participants who prefer to
receive the target items in a clear way.

e Second, the systematic nature of the IE which was based on
identifying, modelling, and guided and independent practice.

e Third, the poor background of Arabic-speaking learners
about the target collocations is an obstacle which limits
acquiring new collocations using the input flood approach
which required higher and independent skills of learning and
make Arabic-speaking learners tend to adopt the Input
Enhancement approach which seems to use the direct and
clear methods of teaching.

These three interrelated elements altogether might interpret the
results obtained in this study which assisted students digest the
strategies taught, apply them successfully in different tasks and adopted
the IE approach.

Importantly, one of the most recurring strategies found in the
qualitative data was that the participants in the control group resorted
frequently to the guessing strategy in their transactions of the meanings
of collocations. This suggests that in the absence of clear indicators and
attention-grabbing techniques for the contextual factors, participants
have no choice but to depend on guessing.

Thus, mastering collocations enhances EFL learners' English skills
of writing. So, it must be emphasized that writing is a major skill of
communication and of a great value in learning a foreign language.
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Teaching implications

The findings of this study can be useful in the field of language
pedagogy. Such findings can be used by language teachers and
researchers in a pedagogical context to make decisions concerning
teaching collocations via IE or IF or both to function effectively in the
target language. This study can help to develop collocation learning
and build up students’ word power. Also, this study can equip learners
with tools that can be used in formal education. Furthermore, in-
service teachers should be given a room to be trained on such
approaches to develop their students' skills of writing English correctly.

Importantly, the use of flooded and enhanced materials should be
further emphasized in teaching collocations. English teachers should be
prepared well to tackle such materials in their classrooms.
Consequently, the trainers of teachers and the educational system
should emphasize the role of the materials of input flood and input
enhancement and their contribution to collocation competence and the
quality of writing. Curriculum developers should include such
materials in the curriculums of English language to improve both
collocation competence and the quality of writing among EFL learners.

Limitations & future research

Regarding the present study limitations, it should be said that a
generally limited number of texts with low frequency of target items
leads to low generalizability of the results. So, future research can be
done with larger number of texts. Also, the data were collected by only
quantitative means, which can limit the interpretation of the results.
Future research can address this limitation by collecting data via other
tools such as observations, think-aloud protocols, and stimulated recall.
Hence, learning collocations would be better enhanced. In the present
study, the researcher did not have access to female students. So, a
similar research can be applied to female learners. Also, the learners of
the present study were all secondary students. Hence, similar studies
can be conducted with other educational stages. Moreover, in this
study, only a limited number of collocation items were flooded and
enhanced. Therefore, a similar study can employ further collocation
items and formulaic language suitable for secondary stage.
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Conclusion

In the Arabic-speaking EFL context, a little attention is paid to
teaching collocation and investigating its role in improving writing. It
IS so important to identify what types of materials and activities can
lead to improving writing competence. The current study demonstrated
the effects of input flood and input enhancement in improving first year
secondary EFL learners’ writing. In addition, the recent study
investigated the perceptions of the students about the effectiveness of
input flood and input enhancement procedures. The study statistical
results showed that both input flood and input enhancement improved
learners’ writing ability. However, there was some difference between
the outcomes of input flood and input enhancement in favor of IE. The
learners of the two experimental groups had positive opinions about the
effectiveness of the materials of both input flood and input
enhancement on enhancing their writing.
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